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MISSION STATEMENT 
God’s love is at the heart of our Catholic School Community. We show this in our respect, 
kindness and love for others and by treating other people as we wish to be treated ourselves. 
We will encourage everyone in our school family to do the best they can. 

AIMS 

The aim of the policy is to focus on the language needs of all pupils who have English as an 
additional language. We believe that all EAL pupils are entitled to equal opportunities of 
educational success. 

PROCEDURES FOR ADMISSION 

Parents are encouraged to visit the school with their children prior to entry, to talk through the 
routines and policies of the school.  From the admission form the school will gather the following 
information: 
 

1. Language spoken. 
2. Languages in which the pupil can read and write. 
3. How long the pupil has been learning English. 
4. Previous educational experience. 
5. Country of birth. 
6. Religion. 
7. Medical Information. 
8. Any dietary or religious constraints. 
9. Number and location of siblings. 
10. Friends or contacts in the school. 
11. Emergency contact numbers/addresses. 

 
Wherever possible it is the school's aim to place children in a class where at least one other child 
is a speaker of the same language. 

 
ASSESSMENT OF ENGLISH PROFICIENCY 
After a child has been admitted, it is the school's policy to assess the child for his/her level of 
English proficiency in speaking, listening, reading and writing.  A member of the Surrey REMA 
working in the school will normally carry this out. 
There are currently four stages that describe a child's level of proficiency in English. 
(See appendix 1) 
 

http://www.st-thomas.surrey.sch.uk/
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These stages merely define the child's proficiency in English and bear no relation to National 
Curriculum levels. Further assessment is made according to the QCA steps which do relate to the 
National Curriculum Levels in Reading, Writing, Speaking and Listening. 

 
It is important to recognise the difference between the social, conversational language of the 
playground (BICS - Basic Interpersonal, Communication Skills) and that used by teachers in the 
classroom.  Classroom Language (C.A.L.P. - Cognitive Academic Language Proficiency) which 
often contains fewer visual or contextual clues.  It is also associated with higher order thinking 
skills such as evaluation, inference, prediction, classification and generalisation.  Because of the 
higher demands of classroom academic language, many pupils who sound fluent in a social 
context will experience difficulties in the classroom.  It generally takes five to seven years to 
acquire the full range of skills needed to cope with literacy and language in a context reduced 

situation; some research suggests it can take even longer, up to ten years. 

EAL RESOURCES 

REMA hold a quantity of resources that can be used by teachers to help differentiate work, 
provide key visuals and meet the children's needs both in regard to the curriculum and to the 
acquisition of English. (See appendices attached) 
 
The school is currently working towards acquiring its own resources including ICT, for use within 
the classroom and specific language groups. This includes: 

 games and books to teach children vocabulary and grammar 

 bilingual books and talking pen 

 children’s books in other languages which are part of our library (fiction and non fiction) 

 multi-cultural toys for use in Foundation and KS1 including dolls, role play equipment and 
puppets 

 bilingual dictionaries suitable for varying age groups and EAL stages. 
 
THE ROLE OF THE Specialist Teachers 
REMA have been able to provide regular teaching/bilingual support for pupils in school. The 
following principles apply: 
 
The Specialist Teacher will work  in a variety of ways: 
 

 Observe and support class teachers in the delivery of good quality first teaching 
that promotes the learning of all learners, including those that are EAL within 
the classroom 

 Deliver training through staff meetings, twilight sessions and INSET days 

 Liaise with the Designated Teacher responsible for those with EAL to ensure 
the good quality of provision throughout the school 

 Deliver workshops to parents and carers of children who are EAL 

 To carry out assessments of children who are EAL 

 To advise on strategies and interventions to support children who are EAL 
 

With any of these strategies, liaison between the Teaching assistants and the class teachers 
is vital to the achievement of the pupils. These strategies help to develop language for 
children who are English and have a speech, language and communication needs so it would 
be appropriate for EAL and SLCN children to be working together with an adult using these 
strategies. 
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CODE OF PRACTICE 
The Code of Practice states that EAL children should not, merely because they are EAL, are 
considered to have special educational needs.  It is true that these pupils do have specific needs, 
but they are not SEN and should not be included on the school's Code of Practice register simply 
because they do not speak English. 
 
Some EAL pupils, however, will have additional special educational needs and the Inclusion 
Manager will then use the hypothesis framework to help identify such children and in turn provide 
more effective intervention and support. REMA staff will continue to consult with school staff with 
regard to appropriate IEP’s for such pupils. A mother-tongue assessment will be required 
whenever there is concern, to clarify if there is a delay or difficulty in the first language. 

CLASSROOM PROVISION 

Language learning is a complex process.  The development of language knowledge and skills 
and learning in a wider sense are interdependent.  One of the most powerful motivators for 
language learning is the need to communicate in real situations.  The mainstream classroom is a 
stimulating environment for language development.  Listed below are a few examples of good 
practice relating to E.A.L. pupils, some of which relate to Assessment for Learning. The teaching 
and learning examples will of course, be suitable for all other children in the class as well.  
Teacher’s planning also includes provision for children with EAL.  On all curriculum planning the 
Language Functions and Language Structure of each lesson is identified to further support the 
children. 

 

 Have high expectations for EAL learners. 

 Encourage collaboration (as opposed to simply grouping) and paired activities where talk 
is central to learning, making use of talk partners with a speaker of good English 

 Ensure that the EAL child is placed where he/she will have clear access to visuals. 

 Group the child according to cognitive rather than linguistic ability. 

 Provide some mother tongue labeling around the classroom and school. 

 Ensure suitable context for all classroom activities. 
 Use illustrations, artifacts, demonstrations and first-hand experience to convey concepts. 

 Use story maps, writing-frames, sequencing sheets etc to support learning. 

 Use suitable reading schemes/materials which relate to the everyday life of pupils and 
which do not introduce unfamiliar vocabulary too quickly. 

 Provide sufficient adult/child interaction for the modeling of English. 

 Use key visuals (grids, charts, daily diary, surveys etc) to present information. 

 Provide opportunities for the child to write in their first language (if literate) in drafting ideas 
or taking rapid notes. 

 Display items of a child's written work in the first language. 

 Provide a list of Key Words for lesson/topic, which can also be translated into the first 
language. 

 Use closed questions initially, giving the pupil a choice of responses until confident in L2. 

 Use practical activities to support learning. 

 Give regular and appropriate, feedback on a child's use of English including sensitive, 

positive correction. 
 
The new Primary Framework also recognizes the needs of children for whom English is an 
additional language and provides further guidance for all teaching staff. The SEAL 
documents used in the PSHE curriculum also recognize the importance of new arrivals and 
provides activities that help to integrate children into their new class. 
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We also have a Language of the month in KS1 at St. Thomas of Canterbury which places 
value on each child’s home language.  Registers are completed in the language of the month 
and children are encouraged to use their new knowledge of the language in class.  There is 
also a Language of the Month display for all the children to recognise the different languages 
spoken throughout our school and in the community. 
 
In KS2 years 4 to 6 the children are learning French in liaison with the Royal Grammar 
school. Children who speak these languages are encouraged to help learners with 
pronunciation. This shows that we value those that speak other languages. 
 
HOME/SCHOOL LIAISON 
Just as the EAL pupils of St Thomas of Canterbury School do not form one homogenous group 
neither do their parents.  They will almost certainly bring different expectations of the school 
experience than those of indigenous parents.  These are often based on their own school 
experiences that may be very different from the British system of education. 
 
Many parents will not understand home/school partnership because it is outside their experience.  
Parents with little or no experience of school, possibly illiterate in English and even in their own 
language, may not feel capable of participating.  St Thomas of Canterbury School values parental 
contributions and tries to include involvement in the following ways: 
 

 Inviting parents into school on a regular basis. 

 Recognising the need where possible to translate important messages into the community 
language. 

 Providing a translator at parent’s evenings and special events, where necessary. 

 Providing a translator at S.E.N. reviews and meetings, where necessary. 

 Holding regular meetings with parents to provide information on helping their children at 
home and on aspects of the National Curriculum and SATS and the Early Learning Goals 
in the Foundation Stage. 

 Encouraging parents to use their first language with the child.  This will build the child’s 
abilities in his/her mother tongue and ultimately contribute to the acquisition of English. 

 Inviting parents to participate as helpers in the classroom. 

 Encouraging parents to participate in school functions. 
 
THE COLLECTION AND USE OF ATTAINMENT DATA 
The use of the EAL/EM register, ‘O-track’ and ‘Raise on Line’ enables class teachers and the 
EAL coordinator to identify underachievement, diagnose need and take action, The systematic 
collection of data from Foundation Stage Profile, National Curriculum tests, QCA standardised 
tests, PIPs, in - school assessment tasks, teacher assessments and additional assessments of 
language acquisition will inform the process of resource allocation across the school. This is 
particularly important in tracking the impact of specific provision for pupils learning E.A.L. 
 
This policy of St Thomas of Canterbury School upholds the school’s ethos and Mission 
Statement. It must be read in conjunction with and implemented in accordance to the 
school’s policies for Health & Safety Equal Opportunities, Inclusion and Safeguarding. Copies 
of these policies are available from the school website. 
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Appendix 1 

Pupils with English as an Additional Language (Bilingual learners) 
Stages of English language development 
 
Pupils’ acquisition of English as an additional language can be described in terms of the following 
NALDIC EAL Formative Assessment Descriptor Levels: 
 
Level 1 – New to English 
 
Level 2 – Beginning to comprehend and use routine language 
 
Level 3 – Developing a range of social and classroom language 
 
Level 4 – Extending the range of language and experimenting with learning through English 
 
Level 5 – Consolidating language use and extending literacy skills 
 
Level 6 – Becoming competent users of English 
 
Level 7 - Competent users of English 
 
There are descriptors for Key Stage 1 and Key Stage 2 
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Appendix 2 
 
Surrey Children's Service 
Ethnic and Language Minority Achievement 
 
REMA support within Children's Services is delivered through the area teams and through a cross-
county development team.  The role of REMA staff is to enable schools to raise the attainment of 
ethnic and language minority pupils, promote inclusive practices, recognise and value diversity and 
implement race equality.  The support provided may be pupil-focused and/or school-focused. 
 
Pupil-focused activities 
 Initial assessments of EAL pupils to assist schools in identifying and providing for pupils' 

language development needs 
 Mother tongue assessments to assist schools in identifying and providing for pupils' language 

and learning needs 
 Consultation and advice about pupils, liaison and planning with mainstream teachers, EAL 

teaching and bilingual support to develop pupils' level of fluency in English language, increase 
access to the curriculum and raise attainment 

 Home/school liaison to enhance communication between schools and ethnic minority families, 
improve attendance and behaviour, and increase involvement of parents in children's learning 

 
School-focused activities 
 
Advice and support to schools regarding all aspects of provision for ethnic and language minority 
pupils, including 
 
 Ethnicity and language data collection and analysis 
 Cultural awareness 
 Developing a whole-school approach to ethnic/language minority pupils 
 Developing and implementing race equality policies and other relevant school policies 
 Strategies to support inclusion of ethnic/language minority pupils 
 Support for refugee/asylum seeker pupils to assist with their integration in school 
 EAL/SEN issues 
 Ways of working with parents and communities in order to raise pupils' attainment 

 
School-specific and cross-county training on strategies for raising the attainment of ethnic/language 
minority pupils, including 
 
 Training for specific staff including managers, teachers, teaching assistants or support staff 
 Partnership teaching 
 Whole-school or departmental training 

 
 
         
 

          

 
 


